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Purpose: The purpose of this study is to determine how exposure to entrepreneurship education affects students' motivation to launch new online businesses. We will specifically look into how entrepreneurship education may impact students' perceptions of business models as well as their ability to plan and successfully execute the launch of new digital firms.
Literature review: A review of the works that are relevant to the study's objectives can be found in the second chapter. In fact, to identify the real research gap, the outcomes of several studies on entrepreneurial knowledge and digital business that were carried out over time were evaluated.
Methodology: A quantitative survey is used to gather information on the participants' perceptions of entrepreneurship as well as their levels of knowledge about it, their intentions for the creation of new digital enterprises, and the extent to which they have been exposed to entrepreneurial experiences and the data is tested using statistical tools like, Mean, standard deviation, frequency distribution, correlation and regression analysis.
Findings: Overall, these findings suggest that entrepreneurship education programs that emphasize enhancing economics and digital literacy skills may increase students' and potential business owners' motivation to launch a digital firm.
Limitations: The capacity of respondents to accurately recall their earlier exposure to entrepreneurial courses and activities will determine the study's findings. Recollection bias could have an impact on this, which could affect how accurate the results are.
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[bookmark: _Toc136528554]1.1 Overview
Business practices and procedures have undergone a fundamental transformation as a result of the growth and development of information and communication technologies (ICTs) in recent years. Starting and operating enterprises in this digital space include engaging in some kind of online trading with the aid of the world wide web and other virtual networks. Creating new businesses in a variety of industries using electronic commerce models is one of the remarkable possibilities offered by the new digital economy to many entrepreneurs (Lestari and Setiawan, 2021). Further research is required to fully understand the concept of this subject because there is a lack of studies on digital entrepreneurship among many entrepreneurial activity researchers and because numerous individuals are establishing their businesses using technology and the internet (Bauman and Lucy, 2021). The research aims to examine how entrepreneurial expertise affects students' intentions to launch new digital firms in this environment. The study's technique would be quantitative. The main sources will be used to get the data. The information will be gathered from the 150 college pupils using Google Forms and a convenience sample technique.
The spirit of enterprise has emerged as an integral component of modern-day strategies for economic expansion and improvement. As the use of technology continues to transform the global economy, the significance of business ownership in the digital age cannot be understated. In the past few years, the has been a rising interest in the influence that entrepreneurial training has on students' intentions to create new digital enterprises (Qudsia Yousaf et al., 2022). This interest stems from the fact that entrepreneurship education is increasingly being taught in schools. The purpose of providing students with an education in entrepreneurship is to provide them with the information, abilities, and mentality that will allow them to become successful business owners.
The purpose of this study is to investigate the effect that students' exposure to entrepreneurial education has on their desire to begin new online ventures. More specifically, we will investigate how education on entrepreneurs might affect students' views towards the business model as well as their capacity to initiate and effectively manage the launch of new digital enterprises (Sánchez, 2013). We will also investigate the role that being exposed to entrepreneurial experiences has in boosting the influence that entrepreneurship education has on students' desire to start new digital enterprises, and we will do this by examining the relationship between the two.
The research is based on a survey of the necessary literature in the fields of digital entrepreneurship and entrepreneurial education and primary data collected from university students in the UK. The findings of the present research have significant effects on politicians, educators, and students. When policymakers and educators have an improved grasp of the influence that entrepreneurship education has on students' intentions to start new digital businesses, they will be able to create and execute more effective business ownership education programs which will assist students in acquiring the skills and information that are necessary for success in the digital economy. Moreover, students can benefit from this investigation by gaining an increased awareness of the positive aspects of training in entrepreneurship and the enormous possibilities present in the online economy.
[bookmark: _Toc136528555]1.2 Research gap and research question 
Entrepreneurial education's effect on students' ambition to establish digital enterprises is yet to be studied. In the digital age, when entrepreneurship and digital technology are linked, this literature gap is more important  (Lestari and Setiawan, 2021). There is very little study on the influence of entrepreneurial experiences on students' inclination to start digital enterprises. Exposure to entrepreneurial undergoes can positively affect students' views towards entrepreneurship, but more research is needed on how it affects students' intention to start new digital businesses especially in the context of the UK.
Thus, this study examines how entrepreneurial training and exposure to enterprising experiences affect students' inclination to start new digital enterprises in the UK. This project will address this research vacuum to better understand how entrepreneurial education may prepare learners for the new economy and overcome the skills that separate conventional education and the current workplace in the UK.
The research question is given below.
RQ: What is the role of entrepreneurial knowledge in a student’s intention to start a new digital business in the UK context?
[bookmark: _Toc136528556]1.3 Aim and Objectives of the Study 
This research aims to examine how entrepreneurial expertise affects students' intentions to launch a new digital firm.
The objectives of the study are following.
1- To examine the elements influencing the student's desire to launch a new digital business in the context of the UK.
2- To study how entrepreneurial knowledge affects students' desire to launch a new digital firm in the context of the UK. 
3- To comprehend how demographic factors affect students' understanding of entrepreneurship and intentions to launch new digital enterprises in the context of the UK. 
[bookmark: _Toc136528557]1.4 Methodology
For this investigation, a quantitative survey will be utilized to collect data on the participants' perceptions of entrepreneurship, as well as their levels of knowledge about entrepreneurship, their intentions for the development of new digital enterprises, and the extent to which they have been exposed to entrepreneurial experiences. The study is based on 150 students selected through convenience sampling. 
The questionnaire will be given to undergraduate and graduate students in a variety of academic fields who have an interest in company startup and management, specifically digital firms. The variables will be measured using a Likert scale for the survey, with answers ranging from strongly agree to strongly disagree with the statement being made. Study of the relevant literature will be used as a foundation for the development of the survey questions, which will then be piloted to confirm their validity and reliability. Online administration of the survey will be used to enable the broadest possible participation and to make data collecting and analysis as straightforward as possible.
After the results from the survey have been gathered, a statistical analysis, such as regression analysis, will be carried out to understand the nature of the connection that exists between students' exposure to entrepreneurial experiences, entrepreneurial education, and the student's desire to start new digital enterprises. In addition to this, the moderating influence of demographic factors such as gender, age, and academic achievement will be investigated as part of the research.
The research question and goals of the study will be supported by quantitative data that will be provided as a consequence of the outcomes of the quantitative analysis. Charts, graphs, and tables will be used to portray the data to make its analysis and interpretation as straightforward as possible.
[bookmark: _Toc136528558]1.5 Significance of the Study
It is important to research the impact of entrepreneurial education on students' intentions to begin new digital businesses for several reasons, including those listed above.
This investigation fills a vacuum in the existing body of literature about the link between educational qualifications for entrepreneurs and digital business startups. There is a growing amount of literature on the influence that entrepreneurship education has on the entrepreneurial goals of students; nevertheless, there is a need for greater study on the particular impact that this kind of education has on digital entrepreneurship.
The outcomes of the research will provide light on how successful educational programs for entrepreneurs are in fostering digital business startups. This is crucial because, in today's digital era, digital business ownership has become more vital, and the capacity to start and build digital enterprises is critical for economic advancement and growth. This means that the ability to establish and grow digital companies is important.
The research will give vital information for policymakers as well as educators to use in the development and implementation of effective entrepreneurship education programs. These programs are designed to provide students with the abilities and understanding essential to launch and building successful digital firms.
The results of this research will make a contribution to the body of academic literature on the subjects of learning about entrepreneurship and digital entrepreneurship. The findings of this study will add to the growing body of knowledge on the impact that entrepreneurial education has on the entrepreneurial intentions of students, and they will contribute to the development of theoretical frameworks for understanding the relationship between entrepreneurial education and digital entrepreneurship.
The relevance of the research rests in its ability to inform and influence policy and practice in the area of entrepreneurship education and to contribute to the establishment of a more robust and effective entrepreneurial education system that can support the rise of digital entrepreneurship. In general, the significance of the study lies in its capacity to inform and influence policy and practice in the field of education for entrepreneurship.


[bookmark: _Toc136528559]1.6 Limitations of the Study 
The limitations of the study are described below.
1- There is a possibility that the research used a small sample size, which might restrict the capacity to generalize the results. Because the research is carried out in a particular environment, the results may not be transferable to other environments or populations.
2- The research depends on self-reported data, which may be vulnerable to bias because of the nature of the data itself. Respondents may supply answers that are socially desired rather than honest, which will have an impact on the reliability of the results.
3- The research is conducted using a cross-sectional approach, which precludes any investigation into the possible existence of a causal relationship between the various factors. It is limited to supplying information on the relationship between variables at a particular instant in time.
4- The breadth of the research may be limited since it focuses on the effect that entrepreneurial education has on students' intentions to start new digital enterprises. Other aspects, such as social and cultural issues, that have the potential to affect the students' intentions to start their businesses may not be fully addressed.
The results of this research are dependent on the capacity of respondents to properly remember their prior exposure to entrepreneurial courses and experiences. This may be affected by recollection bias, which may have an impact on how accurate the results are.
[bookmark: _Toc136528560]1.7 Structure of the Report
The report research will be presented in a report that will be divided into five chapters, each of which will concentrate on a different facet of the investigation.
Chapter 1: In the first chapter, we will provide an overview of the study, which will include some background information on the subject as well as a research gap that we want to fill with our findings. In addition to this, the chapter will include an overview of the research issue as well as the aims of the study.
Chapter II: In the next chapter, we will conduct a literature study on entrepreneurial education and students' intentions to start new digital enterprises. This review will be presented in Chapter 2. In this chapter, we will conduct a critical examination of prior research done on the topic, as well as propose a theoretical framework for the study. Additionally, prior studies on the influence of students' exposure to entrepreneurial experiences on their desire to start new digital enterprises will be investigated as part of this project.
Chapter III:  The research approach that was used for the study will be discussed in Chapter 3. In this chapter, you will find a description of the study design as well as the procedures that were used to gather data. In addition to this, it will offer information on the design of the quantitative survey, including the questions that were used to gather data.
Chapter IV: The findings of the investigation are going to be presented in Chapter 4. In this chapter, we will conduct an in-depth study of the survey data, which will involve statistical analysis to investigate the possible connections between the variables. 
Chapter V:  we will give a discussion of the results, and to understand the findings, we will depend on both the theoretical framework and the preceding research. Additionally, a discussion of the study's implications for practice and policy, as well as suggestions for further research, will be included in this chapter. At last, the chapter will provide a summary of the most important results from the research and emphasize its contributions to the existing body of knowledge.
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[bookmark: _Toc136528563]2.1 Overview
[bookmark: _Hlk136461335]In many nations, including the United Kingdom (UK), entrepreneurship is now widely acknowledged as a key factor driving economic development and the creation of new employment opportunities (Shook et al., 2020). The growth of the digital economy has resulted in the emergence of new prospects for entrepreneurial endeavours, most notably in the form of digital enterprises (Millman et al., 2009). Innovative goods and services, sometimes with a worldwide reach, are the products and services that digital enterprises produce by using technology and digital platforms (Lau et al., 2018).
The United Kingdom offers a thriving environment for new enterprises, with a large number of prosperous digital companies having formed in recent years (Belshaw, 2011). Nonetheless, starting a new business can be a difficult and risky endeavour, particularly for younger people who lack experience and resources (Bawden, 2008). This is especially true for young people. As a result, it is essential to get an understanding of the elements that impact students' desire to launch new digital firms in the United Kingdom (Cooney et al., 2017).
One of the most important aspects is having entrepreneurial knowledge, which encompasses the abilities, information, and mindsets required to launch and maintain a successful firm (Schumpeter, 2013). Knowledge of entrepreneurship may have a considerable influence on an individual's desire to launch a new enterprise, according to research conducted on the topic. expertise in digital technology, marketing techniques, and e-commerce platforms are examples of the types of information that may be considered entrepreneurial expertise in the context of digital firms.
[bookmark: _Hlk136462995]As a result, the purpose of this literature review is to investigate the previous research that has been conducted on the relationship between knowledge of entrepreneurship and the desire of students to launch new digital enterprises in the United Kingdom (Ala-Mutka et al., 2008). It will investigate the link between knowledge of entrepreneurship and students' attitudes towards entrepreneurship, as well as their perceived entrepreneurial aptitude and their desire to launch a new digital firm (Shook et al., 2020). In addition, the role that education and training programs play in the process of students acquiring information about entrepreneurship and the promotion of student entrepreneurship will be investigated as part of this evaluation (Yaseen et al., 2018). This assessment intends to give insights into how to help and promote the next generation of digital entrepreneurs in the UK by evaluating these aspects and providing information on how to do so (Chen et al., 2021).
[bookmark: _Toc136528564]Theoretical framework 
The following review of literature are based the theoretical framework adopted (Suparno et al., 2020). the modified figure is given below.
[image: ]
The following paragraph will discuss the theoretical part based on the above model.
[bookmark: _Toc136528565]2.2 Students’ Entrepreneurial knowledge (education) 
The ability to identify, analyse, and capitalize on business opportunities is referred to as entrepreneurial knowledge and it include the collection of skills and abilities that entrepreneurs utilize to do these three things (Blawatt, 2017). It encompasses both technical and general knowledge, including areas like management, marketing, finances, and innovation (Krueger & Brazeal, 1994). Information on entrepreneurship is crucial for founding and maintaining a successful firm, and one may gain this information via the completion of a formal education program, participation in training programs, and hands-on experience (Cairney, 2016). The competencies, experiences, and mind-sets that is required to launch and maintain a thriving firm are collectively referred to as entrepreneurial knowledge (Tang et al., 2021). Students may enhance their understanding of entrepreneurship by participating in educational and training programs, as well as through the accumulation of personal experiences and general exposure to activities associated with entrepreneurship (Millman et al., 2009).
The link between students' understanding of entrepreneurship and their ambition to launch their own company has been the subject of investigation in several studies (Wright et al., 2020).  For instance, Krueger and Brazeal, (1994) conducted research in which they discovered that students' entrepreneurial expertise strongly influenced their desire to launch their own companies (Bruce, 2013). In a similar way, Fayolle and Gailly (2015) conducted a research project in which they discovered that students who self-perceived as having better levels of entrepreneurial knowledge were more likely to have favourable views towards entrepreneurship and a larger ambition to begin their firm (Wright et al., 2020).
Much research has been conducted to investigate the precise aspects of entrepreneurial knowledge that are of the utmost significance for pupils. For instance, research conducted by Guerrero et al., (2013) showed that students' levels of expertise in the areas of business management, financial management, and marketing were the most important predictors of their desire to launch their own company. According to the findings of another research conducted by Hatak et al., (2015), students who are interested in beginning their digital enterprises should place a special emphasis on acquiring knowledge of online marketing and digital technology (Ferreira, et al., 2017).
Students' business acumen may also be effectively developed via the use of education and training programs, which have been demonstrated to be beneficial in this regard (Gibb, & Haskins, 2017).  For instance, research conducted by Pittaway and colleagues (2011) found that students dramatically increased both their understanding of entrepreneurship and their ambition to launch their own company after participating in entrepreneurship education programs. In a similar vein, (Ferreira et al., 2012) discovered that participation in an entrepreneurship training program enhanced students' entrepreneurial goals as well as their perceived talents as entrepreneurs. 
The findings of previous studies reveal that students' level of entrepreneurial expertise is a significant factor in determining whether or not they want to launch their own company (Saxena, et al., 2021). In addition, students who are interested in beginning their digital firms should place a special emphasis on acquiring expertise in certain areas of entrepreneurship, such as marketing and digital technology (Gilster, 1997). Knowledge of entrepreneurship among students may be effectively developed via education and training programs, which, in turn, can eventually stimulate entrepreneurship and contribute to economic progress (Watson, 1997).
Schumpeter (1934) makes the argument that the entrepreneur is the one who is responsible for destroying the goods and order of the present economic system. All of these factors point to the necessity of innovation, skills, and product management for entrepreneurs (Van Deursen & Helsper, 2015). Education in entrepreneurship emphasizes the development and use of innovative ways of thinking and skills, whether such talents are applied to the creation of new enterprises, the expansion, and improvement of existing firms, or the formation of entrepreneurial groups. According to Li (2014), entrepreneurship education may be found in the whole collection of educational and training activities that are designed to conduct entrepreneurial behaviours. Some examples of these activities include entrepreneurial knowledge, the attractiveness of the entrepreneurial activity, or the feasibility of it. In addition, both (Linan, 2004; and Lorz, 2011) discuss how entrepreneurship education may be broken down into four distinct categories. These categories include education for entrepreneurial awareness, education for start-ups, education for entrepreneurial dynamism, and ongoing education for business owners (Gilster, 1997). 
Entrepreneurship may be defined as the use of entrepreneurial abilities inside an existing organization, whether that institution is in the public or private sector (Shane, 2017). It is necessary to have enterprise skills, business knowledge, and attitudes, as well as abilities that are relevant to the given situation, to be an entrepreneur. Education in entrepreneurship should have as its end goal the production of graduates who are capable of recognizing possibilities and creating enterprises, whether via the launch of a brand-new company or through the expansion and improvement of an existing company (Schumpeter, 2013). Every individual who is considering working for one of these various institutions is required to present the concept for creating entrepreneur themes with creative thinking and growth. 
As a result, educational institutions need to be able to make provisions for entrepreneurs, such as the development of potential, the implementation of entrepreneurial ideals, and the encouragement of learning programs that realistically apply to entrepreneurial programs. The following are some of the aspects that should be included in entrepreneurship classes, as suggested by Ganefri (2017): 1) They are expanding the potential for entrepreneurship by introducing entrepreneurship programs in schools; 2) They are implementing entrepreneurship education by teaching entrepreneurial values; and 3) They are encouraging successful business owners to share their expertise and insights regarding the process of starting a business with students who are enrolled in entrepreneurial education.
Students who take classes in entrepreneurship get the knowledge and experience necessary to build their general entrepreneurial awareness, their thoughts about entrepreneurship, and their entrepreneurial talents (Shane, 2017). Education in entrepreneurship includes several elements, including the cultivation of an entrepreneurial drive, the acquisition of information and insight about the area of entrepreneurship, the development of increased awareness of business prospects, and the potential improvement of entrepreneurship abilities.
[bookmark: _Toc136528566]2.3 Students' Intentions to Launch New Digital Enterprises
In many nations, economic expansion and the production of new jobs are directly correlated to the level of entrepreneurial activity in such nations. In the past decade, digital entrepreneurship has developed as a key area in the world of business, and a growing number of young people are expressing interest in beginning their digital firms. However, beginning a new business involves a variety of uncertainties and dangers, and many people who have the potential to become entrepreneurs do not have the knowledge or skills necessary to be successful in today's intensely competitive business environment (Shane, 2017). This literature review investigates the relationship between students' understanding of entrepreneurship and their desire to launch new digital enterprises in the United Kingdom.
Students' intentions to launch a new digital firm might be significantly influenced by their understanding of entrepreneurship (Lau et al., 2018). The word "entrepreneurial knowledge" describes the comprehension of crucial entrepreneurial ideas and abilities, such as opportunity identification, business planning, market analysis, networking, and resource management. Students who are more knowledgeable about entrepreneurship are more inclined to see it favourably and exhibit a stronger inclination to start a new firm. This is because having an understanding of entrepreneurship gives pupils the abilities and self-assurance they need to effectively launch and run their online firm. Additionally, when combined with exposure to entrepreneurial experiences, the influence of entrepreneurial knowledge on students' desire to launch a new digital firm is increased. This includes involvement in business incubators, mentoring programs, and internships, which may provide students with practical experience as well as access to beneficial resources (Shook et al., 2020). The student's intentions to launch a new digital firm might be greatly influenced by their level of entrepreneurial expertise. Access to pertinent entrepreneurial information and chances to use it might assist students develop a positive mindset towards entrepreneurship and raise the possibility of new digital business initiatives becoming successful.
 Recent research has shown that a significant number of pupils in the UK are considering launching new digital enterprises of their own. For instance, one study that was carried out by the National Centre for Entrepreneurial in Education indicated that more than fifty percent of students in the United Kingdom had the desire to launch their own company. However, not every student who says they are interested in being an entrepreneur goes on to launch a new company (Schumpeter 2013). Students' levels of entrepreneurial expertise are one of the most important criteria that play a role in determining whether or not they will launch a new digital firm.
[bookmark: _Toc136528567]2.4 Factors Influencing Students’ Entrepreneurship 
A variety of elements, including personal traits, social networks, institutional backing, and cultural norms and values, all have a role in determining whether or not students would engage in entrepreneurial activity. Students who have personal qualities such as high levels of self-efficacy, inventiveness, and a predisposition to take risks have a higher likelihood of engaging in entrepreneurial activity (Gupta, 2021). Students' access to and use of social networks may have a significant impact on their ability to pursue entrepreneurial endeavours. According to (Chen et al., 2021; Kim et al., 2020), individuals who have access to support networks, which may include mentors, peers, and family members with previous entrepreneurial experience, are more likely to participate in entrepreneurial activity. (Tang et al., 2021; Wright et al., 2020) Research has shown that providing students with institutional assistance from their institutions and government agencies, such as access to incubators, money, and training programs, may enhance the students' entrepreneurial goals and behaviour. Last but not least, the norms and values of a culture influence how students feel about starting their businesses. According to (Saxena et al., 2021; Yaseen et al., 2018), people from certain cultures may regard entrepreneurship as an unorthodox or dangerous professional route, while people from other cultures may view it as a desirable and socially acceptable alternative (Saxena et al., 2021).  
Students who have a high degree of self-efficacy, a creative streak, and a willingness to take risks are more likely to participate in entrepreneurial activity than students who do not have these personal traits. (Shook et al., 2020) research has shown that individuals often acquire these traits as a result of their experiences.
Social networks: Students' participation in the entrepreneurial process may be either helped or hurt by their participation in various social networks (Gupta, 2021). Students who have access to support networks, such as mentors, peers, and family members who have experience in entrepreneurship, are more likely to participate in entrepreneurial activity (Chen et al., 2021; Kim et al., 2020).
assistance from Institutions Another factor that might affect students' decision to start their businesses is the availability of resources and assistance from organizations such as universities and government organizations (Yaseen et al., 2018). According to research by (Tang et al., 2021; Wright et al., 2020), providing students with access to incubators, money, and training programs may improve the number of students who have entrepreneurial goals and behaviours.
Students' perspectives on starting their businesses might be influenced by their cultural upbringing and the rules and ideals to which their society adheres. According to (Saxena et al., 2021; Yaseen et al., 2018) people from certain cultures may perceive entrepreneurship as an unorthodox or hazardous professional route, while people from other cultures may view it as a desirable and socially respectable alternative (Saxena et al., 2021; Yaseen et al., 2020).
[bookmark: _Toc136528568]2.5 Digital business 
The use of digital technology to carry out business activities and transactions is the definition of digital business, which is often referred to as e-business. Because digital technology is becoming increasingly important, there has been a surge of interest in the field of digital business and a significant amount of research has been carried out in this area (Shane, 2017). The purpose of this literature review is to offer an overview of the most important topics, trends, and discoveries that can be found in the literature that is linked to digital business. 
The incorporation of digital technology into business practices is a fundamental topic of investigation within the field of digital business (Pavlou, & Fygenson, 2006). Researchers have found a wide variety of variables that impact the adoption of digital technologies (Schumpeter, 2013). These factors include organizational elements, such as organizational culture, structure, and size; external factors, such as government regulations, technical infrastructure, and industry characteristics; and organizational factors, such as organizational structure, size, and organizational culture (Matlay, 2012). It has also been thoroughly explored how adopting digital technology might be beneficial, with academics noting the potential for higher productivity, decreased costs, and enhanced customer service (Nogareda, et al., 2011).
Research in digital marketing is another key topic of study in the field of digital business (Lorz, 2011).  Because of the proliferation of digital platforms, more and more firms are turning to digital marketing tactics to communicate with and interact with their consumers (Shane, 2017). Researchers have looked at a variety of digital marketing tactics, such as search engine optimization, social media marketing, and mobile marketing, and have analysed the efficacy of various marketing approaches in a variety of settings (Ries, 2011).
Additionally, the importance of digital entrepreneurship has been brought to light in the research that has been conducted on online businesses (Lorz, 2011).  The introduction of digital technology has made it easier for individuals to launch their own companies, which in turn has opened up new doors for company owners (Kohli & Melville, 2019). The qualities of successful digital entrepreneurs, the obstacles they confront, and the techniques they take to overcome these challenges have all been investigated by researchers (Ries, 2011).
Finally, the research that has been done on digital business has looked at how conventional company models have been affected by the rise of digital technology (McLaren & Leonard 2002). Many different industries, such as retail, media, and finance, have been shaken up as a result of the advent of digital technology, which has also opened up new opportunities for businesses to develop innovative goods and services (Hague & Payton, 2010). The body of work devoted to the study of digital business draws attention to the significance of digital technology in contemporary business and sheds light on the possibilities and difficulties that are connected with digital transformation.
[bookmark: _Toc136528569] 2.6 Digital literacy 
The term "digital literacy" refers to an individual's proficiency in the use of digital technology to gain access to, analyse, and produce information (McLaren & Leonard, 2002). Literacy in digital technologies is becoming an increasingly vital ability for people, both in their personal lives and in their professional lives, as the impact of digital technology on our society and economy continues to grow (Maresch et al., 2016). In this study of the relevant literature, we will investigate many aspects of digital literacy, such as its definition, measurement, relevance, and the difficulties associated with achieving it (Oosterbeek et al., 2010).
The meaning of "digital literacy" changes significantly depending on both the setting and the goal of the inquiry. Others incorporate critical thinking and ethical concerns in their definition of digital literacy (Erstad, Gilje, & Arnseth, 2019). Some researchers describe digital literacy as the capacity to utilize digital technologies for interaction, data access, and solving issues (Lau et al., 2018). Other researchers define digital competence as the ability to use digital technology for research (Erstad, Gilje, & Arnseth, 2019). In terms of measurement, numerous instruments have been established to test digital literacy. Two examples of these instruments are the Digital Literacy Assessing Tool Pavlou & Fygenson (2006) and the Data Literacy Scale (Lopes & Gago, 2017). Both of these instruments were created by Pavlou & Fygenson (2006). The majority of the time, these instruments test a person's digital abilities and knowledge, in addition to their attitudes and behaviours about digital technology. As more and more activities and services are moved online, having a proficient level of digital literacy is becoming increasingly significant in the society of today. According to Livingstone (2017), digital literacy is regarded as a fundamental qualification for the majority of roles now available in the workforce. This is because it is necessary for a wide range of occupations and fields. According to Erstad et al. (2019) research, digital literacy is becoming more significant in the field of education as the use of digital devices becomes increasingly prevalent in classroom settings. Additionally, digital literacy is essential for civic engagement because it allows individuals to take part in online conversations while contributing to the democratic system (Lau et al., 2018). This makes digital literacy an important factor in civic engagement.
Despite its significance, certain people and organizations may have difficulty mastering the skills necessary for digital literacy (Pittaway et al., 2011). For instance, there is a gap between people who have access to digital technology and those who do not (Selwyn, 2016). This is referred to as the "digital divide." According to Van Deursen and Helsper (2015), there exist disparities in digital literacy that may be attributed to factors such as age, gender, and socioeconomic status. In addition, since the rate of technological advancement is increasing at such a quick speed, people are required to continually upgrade their technological abilities and expertise to maintain their value in the industry (Livingstone, 2017).
Digital literacy is a crucial ability for people to possess in today's society, having consequences for education, involvement in civic life, and the job (O’Regan et al., 2019). Despite this, issues such as the digital gap and the fast rate of technological development need to be tackled head-on to guarantee that everyone has the chance to build their digital literacy abilities (Pittaway et al., 2011). It is necessary to do further study to create efficient techniques for boosting digital literacy, especially among communities that are at a disadvantage.
The capacity to efficiently access, assess, and produce digital material utilizing a variety of different technologies is what is meant by the term "digital literacy." There has been a rise in interest in the field of digital literacy in recent years due to the expanding role that digital technology plays in people's lives daily (Martin, 2006). The purpose of this literature review is to offer an overview of the most important topics, trends, and discoveries that can be found in the literature that is relevant to digital literacy.
The evaluation of digital abilities is one of the most important subfields of study in the field of digital literacy. The European digital proficiency Framework (DigComp), the Digital Literacy Framework, and the 21st Century Digital Fluency Framework are only a few of the models and frameworks that researchers have created to evaluate digital abilities. These frameworks evaluate a variety of digital abilities, such as information literacy, digital communication, and creative expression in the digital realm.
Research on the function of digital literacy in educational settings is another significant aspect of the field of digital literacy (National Centre for Entrepreneurship in Education, 2016).  Researchers have investigated the influence that students' level of digital literacy has on the overall learning outcomes of students, as well as the different instructional approaches and tactics that may be used to improve students' level of digital literacy. In addition, recent research has emphasized the significance of digital literacy in the education of teachers (Martin, 2006). This is because educators need to have a strong understanding of digital technology to properly instruct and encourage their students' digital literacy.
According to Kern (2015), the capacity to read and write is the most widely accepted definition of literacy. Cairney (2016) offers a different viewpoint on literacy when he states that it is utilized as a cultural tool to generate symbolic significance and to connect with other people. This is one of the points that Cairney (2016) brings up. According to Paulo Freire (1995), literacy is evaluated based on whether or not it contributes to maintaining an already existing social formation or whether or not it engages in cultural practices that advance democratization and empower change (McLaren & Leonard, 2002; Bruce, 2013). Literacy consists of a sequence of interconnected processes designed to broaden a person's mental boundaries so that they can act acceptably. It is possible to conclude what literacy is based on some of the definitions that have been discussed so far (National Centre for Entrepreneurship in Education, 2016).  One such conclusion is that literacy is the capacity to read and write as a result of the learning process and the development of life skills.
According to Nogareda et al., (2011), digital literacy is the capacity to not only comprehend information but also, perhaps more crucially, assess and integrate knowledge in a variety of forms that may be delivered by computers. Skills are required for people to be able to access and process all information utilizing technology in forms that are accessible on computers. Because of this, the amount of digital literacy that each person has might vary (Sense, & White, 2009). According to Gilster (1997), digital literacy is the capacity to comprehend and make use of information in a variety of forms and derived from a variety of sources when it is delivered via computers, and in particular when it is offered through Internet media. He stressed what he viewed as the fundamental disparities between online information media and traditional print media (Watson, 1997): he emphasized the underlying contrasts between digital information medium and conventional print media. Skills associated with digital literacy include the competent use of technology, the interpretation, and comprehension of digital material as well as an evaluation of its credibility, and the ability to create, do research, and communicate using the right tools (Sense & White, 2009).
In addition, the research that has been conducted on digital literacy has analysed the effects that digital technology has had on social inclusion and the digital divide (Lau et al., 2018). The use of digital technology has the potential to level the playing field between those who have and those who do not; yet, this same technology also has the capability of widening the digital divide if some groups do not have access to digital technologies or the skills necessary to use them effectively (Pittaway et al., 2011).The research on digital literacy has also looked at the moral and societal repercussions that come along with the use of digital technology. Researchers have investigated the potentially negative impacts of digital technology, such as cyberbullying and abuses of online privacy, and they have created solutions to encourage the responsible and ethical use of digital technology (Maresch et al., 2016). The body of research that has been conducted on digital literacy has, as a whole, shed light on the critical role that digital literacy plays in today's society and offered insights into the knowledge and abilities that are necessary for productive involvement in the digital sphere.
[bookmark: _Toc136528570]2.7 Impact of Entrepreneurial Knowledge on Students' Intention to Launch New Digital 
[bookmark: _Toc136528571]Firms:
 Several researchers have investigated the impact that entrepreneurial knowledge has on students' desire to launch new digital firms (Lorz, 2011). For instance, Kautonen et al., (2015) discovered that students' views towards entrepreneurship and their desire to launch a new firm are favourably influenced by students' exposure to entrepreneurial education. In a similar vein, Fayolle et al., (2016) discovered that students who had a greater degree of understanding of entrepreneurship were more inclined to establish their enterprises.
Choi and Kim (2019) researched to evaluate the influence that entrepreneurial expertise has on the connection between entrepreneurial enthusiasm and the desire to launch a new digital firm among students attending universities in the United Kingdom. According to the findings of the research, knowing entrepreneurship had a substantial favourable influence on the connection between entrepreneurial zeal and the desire to launch a new digital firm (Lorz, 2011). 
Several studies have emphasized the significance of real-world experience in the process of gaining knowledge in the field of entrepreneurship. For instance, Cooney et al., (2017). discovered that students' intent to start their businesses was favourably affected by the amount of practical experience they had via internships, work placements, and business contests. According to the findings of Oosterbeek et al., (2010), entrepreneurship courses that included practical components had a stronger influence on the student's intent to start their businesses than courses that placed more of an emphasis on theory.
Matlay, (2012) researched to evaluate the effect that entrepreneurship education has on the formation of entrepreneurial knowledge and ambitions among university students in the United Kingdom. According to the findings of the research, students' entrepreneurial knowledge and ambitions were favourably affected by entrepreneurship education, and students' entrepreneurial knowledge and intentions were further boosted by practical experience gained via internships and work placements (Lorz, 2011). 
Students are being seen as a significant source of entrepreneurial potential, which is important given that entrepreneurship is seen as a fundamental engine of economic development and the creation of new jobs. In recent years, entrepreneurship in the digital space in particular has garnered a large amount of interest as a result of the fast rise of technological advances and the potential for these technologies to transform various sectors and generate new business possibilities (Gilster, 1997). This focus has been driven mostly by the promise of digital technology. In this article, we investigate how students' levels of entrepreneurial expertise relate to their level of interest in starting new digital businesses in the UK.
The ability to establish and run a successful firm requires a certain set of competencies known collectively as "entrepreneurial knowledge." According to several studies, a student's level of entrepreneurship knowledge has a substantial bearing on whether or not they want to launch their own company (Lau et al., 2018). For instance, Hatak et al., (2018) discovered that students who have a stronger understanding of entrepreneurship had a larger likelihood of having higher levels of business inclinations (Maresch et al., 2016). In a similar vein, Guerrero et al., (2017) discovered that students who have a deeper understanding of entrepreneurial concepts are more likely to have favourable views toward the practice of entrepreneurship and to see fewer obstacles in the way of beginning a new firm.
More specifically, understanding entrepreneurship may include a variety of domains, including business strategy, marketing, finance, and leadership, among others (Lau et al., 2018). Students who know these areas have a greater chance of having the self-assurance and skills necessary to start and run a successful digital business. For instance, research that was conducted by Samsonova-Taddei and her colleagues (2018) discovered that entrepreneurial skills in areas such as marketing and business planning had a beneficial influence on students' aspirations to start their businesses.
In addition, having access to educational and training programs that focus on entrepreneurship may be a crucial factor in the development of students' knowledge and abilities in the area of entrepreneurship. Research indicates that participation in such programs may have a beneficial effect on a student's inclination to launch their own company (Schumpeter, 2013). For instance, O'Regan et al., (2019) discovered that students who took part in a training in entrepreneurship program had considerably greater levels of entrepreneurial intent than those who did not take part in the program (Maresch et al., 2016). This was compared to students who did not take part in the program.
However, it is essential to keep in mind that the intention of students to launch a digital business can also be influenced by a variety of other factors. (Lee et al., 2019; Maresch et al., 2016) researchers have discovered that some aspects of an individual's personality, such as their willingness to take risks, their sense of self-efficacy, and their inventiveness, are key predictors of entrepreneurial intents among students (O'Regan et al., 2019). Social networks, such as access to guides, peers, and family members with experience in business ownership, may also play a major role in enabling or impeding entrepreneurship among students (Kim et al., 2020; Tang et al., 2021). This is according to research that was conducted by Kim et al., (2020); Tang et al., (2021). According to Wright et al.' (2020), students' intentions and actions about starting their businesses may be encouraged by receiving institutional assistance in the form of access to funds, incubators, and training programs (Lorz, 2011). 
The analysis of the relevant literature leads us to the conclusion that students' aspirations to start new digital businesses in the UK may be significantly influenced by their exposure to entrepreneurial concepts. Students who know about entrepreneurship have a greater chance of having higher levels of overall entrepreneurial goals and more favourable attitudes toward beginning a new firm (Maresch et al., 2016). The ability of students to participate in educational and training programs may also play a key influence in the development of the student's knowledge and abilities in this area (Samsonova et al., 2018). Nonetheless, it is essential to acknowledge that students' intentions to launch a digital business can also be influenced by a variety of other factors, including individual traits, social networks, and the support of academic institutions (Selwyn, 2016).
[bookmark: _Toc136528572]2.8 Summary 
This literature review has shown how important entrepreneurial knowledge is in influencing students' intentions to launch new digital enterprises in the UK. In conclusion, this study has shown how important entrepreneurial knowledge is. The study concluded that students' attitudes towards business and their desire to launch a new company are favourably influenced by students' knowledge of entrepreneurship and that this information has a critical function in the development of entrepreneurial knowledge. Formal education as well as practical experience play a significant part in the development of entrepreneurial knowledge. In addition, knowledge of entrepreneurship has the potential to strengthen the connection between university students' love for entrepreneurship and their desire to launch a new digital enterprise (Maresch et al., 2016). Therefore, legislators and educational institutions should make the development of entrepreneurial education programs a priority. These programs should include elements of practical application to enhance students' knowledge of entrepreneurship and their intentions to become entrepreneurs.
It would seem from a study of the relevant literature that students' aspirations to launch new digital enterprises in the UK are significantly impacted by their levels of entrepreneurial expertise. Students who know about entrepreneurial activity, including company planning, marketing, and financial markets, are more likely to have greater levels of entrepreneurial intent and more favourable attitudes about beginning a new business venture. In addition, students that have access to entrepreneurship education and training programs are inclined to enhance their knowledge and abilities, which might have a beneficial influence on the student's desire to begin a digital company of their own. However, it is essential to keep in mind that the entrepreneurial aspirations of students can also be influenced by a variety of other factors, including personal characteristics, social networks, and the support of academic institutions. It is possible that in the future, research may be conducted to investigate the precise forms of entrepreneurial knowledge that are most important in fostering online business ownership among pupils across the UK, as well as the most successful means for teaching this information to students. This analysis, taken as a whole, demonstrates how crucial it is for the United Kingdom to provide students with education and training in entrepreneurship to foster digital entrepreneurship.









[bookmark: _Toc136528573]CHAPTER III
[bookmark: _Toc136528574]RESEARCH METHODOLOGY















[bookmark: _Toc136528575]3.1 Overview 
This chapter's objective is to provide a summary of the study technique that will be used to investigation the effect of students' prior exposure to entrepreneurial concepts on their intentions to launch new digital enterprises in the United Kingdom. This chapter will offer a comprehensive description of the investigation's design, sampling technique, data collecting and analysis procedures, ethical issues, and study constraints. This chapter will offer a clear and complete explanation of the technique that will be utilized to study the research topic. This will assist to guarantee that the research results are valid and reliable.
The purpose of this research is to investigate whether or not there is a correlation between students' levels of entrepreneurial knowledge and their level of interest in starting a new digital firm. The study will use a quantitative research approach and will comprise the administration of an internet-based poll to students enrolled in undergraduate and graduate programs in a variety of academic fields who have an interest in company startup and management, specifically digital firms in the UK. The methodology that will be utilized to gather data from the survey and analyse those data will be described in this chapter. This methodology will include the sampling method, the method for collecting data, and the tools for analysing data. In this chapter, we will also explore the constraints of the research as well as the ethical issues that will be taken into account during the study. There for, this study wants to address the following reteach question.
What is the role of entrepreneurial knowledge in a student’s intention to start a new digital business in the UK context?
[bookmark: _Toc136528576]3.2 Research design 
The overall purpose of this study is to investigate the link between entrepreneurial skills and the intention to start a new online business among students in the United Kingdom. The quantitative approach used in this study will make it possible to collect a large amount of numerical data, which can then be analysed using statistical approaches.
Quantitative research: A quantitative research design is being used for this study’s research design. Students in the United Kingdom who are currently enrolled in undergraduate and graduate programs in a variety of academic fields will be asked to take part in a survey that will be conducted online as part of this design. The purpose of the survey is to determine the participants' levels of entrepreneurial expertise as well as whether or not they aim to launch a new digital firm.
The survey is going to be broken up into two parts. Using questions based on a Likert scale, the first half of the session will assess the participant's current level of knowledge about entrepreneurship. In the second portion, questions based on a Likert scale will be used to determine the level of intent to launch a new digital company.
The use of a design for quantitative studies makes it possible to amass numerical data that can then be analysed via the application of statistical methods. This design also makes it possible to conduct research using a large sample population, which is an essential step toward assuring the validity and reliability of the results obtained from the study. The data will be collected quickly and at a minimal cost thanks to the fact that the survey will be conducted online. The participants in an online survey may maintain some amount of anonymity, which increases the likelihood that they will deliver truthful and accurate replies. 
[bookmark: _Toc136528577]3.3 Research Strategy 
A cross-sectional survey is going to be used as the method of data collection for this project. It will be administered to students in the United Kingdom in a variety of academic fields. The data from the participants in the study are gathered at a single moment in time from a sample of the population using the cross-sectional design.
The implementation of a survey makes it possible to obtain quantitative data on the amount of entrepreneurial knowledge and intention to launch a new digital firm among students. This information can be used to inform educational programming. The survey will be made available online, which will make the data-gathering process more effective and make it possible to get responses from a significant number of people.
The amount of entrepreneurial expertise as well as the ambition to launch a new digital firm will be measured with the use of a Likert scale throughout the survey. The use of the Likert scale makes it possible to gather ordinal data, which can then be analysed via the use of statistical methods.
The survey will be given out using a sampling technique known as convenience sampling, which entails choosing individuals who are both willing and able to take part in the research study and who are conveniently available. Students in the United Kingdom who are currently enrolled in undergraduate and postgraduate courses are the focus of this particular research endeavour.
[bookmark: _Toc136528578]3.4 Research philosophy 
The theory of positivism in research places an emphasis not only on the collection of data but also on doing statistical analysis of the data. The data that is gathered will be analysed using descriptive statistics to provide a summary of the amount of entrepreneurial expertise and the ambition among students in the UK to launch a new digital firm. It is also planned to make use of inferential statistics, such as regression analysis, to investigate the connection that exists between entrepreneurial expertise and the ambition to launch a brand-new digital enterprise.
In the context of this investigation, the use of a positivist research philosophy entails the collecting of quantitative data using an online survey that contains questions based on a Likert scale. Students in the UK may be evaluated on their degree of entrepreneurship knowledge and their purpose to launch a new digital firm using the Likert scale, which enables this evaluation to take place.
[bookmark: _Toc136528579]3.5 Population 
Students in the United Kingdom who are currently enrolled in in a variety of academic fields make up the study's target demographic. Students at all levels, including undergraduates and postgraduates, who are working towards degrees in all disciplines including administration, management, marketing, finance, engineering, computer science, arts and humanities etc. are included in this category.
It is critical to have a population that is representative of a group of people who are likely to have an interest in beginning new digital enterprises since this population will serve as the basis for the research. By concentrating on this group, the research will be able to provide light on the elements that impact students' intentions to launch new digital enterprises, such as the extent to which they are knowledgeable about entrepreneurship.
Because there are a lot of educational institutions in the UK that offer courses on variety of academic fields, the population that is used for this research can be quite large and varied. As a result, a type of selection known as convenience sampling will be used to pick participants for the research.
[bookmark: _Toc136528580]3.6 Source of data and Sampling method
The sampling approach that is used for this investigation is a sampling method known as convenience sampling. The selection of participants for a study based on their availability and willingness to take part in the research is an example of the non-probability sampling approach known as convenience sampling. Students in the United Kingdom who are currently enrolled in a variety of academic fields will serve as the focus group for this investigation. The distribution of the online survey is what will be included in the convenience sampling approach. The survey will be given to students who fit the requirements and are eager to take part in the research. Invitations will be sent out through email, and participants will be found via postings on social media.
There are positive and negative aspects associated with the employment of a sampling approach based on convenience. The fact that it is both fast and inexpensive to collect data is the primary benefit of using a sampling method known as convenience sampling. In addition to this, it makes it possible to recruit people who may not otherwise have been included in a random sample, such as those who are more difficult to approach or who have restricted availability.
[bookmark: _Toc136528581]3.7 Sample size 
Although a sample size of 150 is on the smaller side, it may still be enough for this investigation depending on the particular aspects of the population as well as the variables that are being investigated. It is essential to make certain that the sample is an accurate representation of the population and that the correct statistical methods are used to analyse the data. The respondents are selected based on convenience sampling. 
[bookmark: _Toc136528582]3.8 Data collection technique
An online survey is being used as the method of data collection for this particular investigation. Students in the UK who are enrolled in a variety of academic fields will be the target audience for the survey, which will be meant to gather quantitative data on the amount of entrepreneurial knowledge and intention to establish new digital enterprises among those students.
Google Form, an online survey platform, will be used to disseminate the survey. This will enable the survey to be sent to a wide number of participants while also effectively facilitating the collection of data. Invitations will be sent out through email, and participants will be found via postings on social media. The questionnaire will include Likert scale questions that are designed to assess the amount of entrepreneurial expertise as well as the ambition to launch new digital firms. Surveys often make use of Likert scale questions, which require respondents to indicate their degree of agreement or disagreement with a statement using a scale that normally runs from "strongly agree" to "strongly disagree." In addition, the questionnaire will include demographic questions designed to elicit information about the respondents, such as their ages, genders, and educational backgrounds. This information will be used to characterize the sample as well as investigate whether or not there are any possible demographic disparities in the amount of entrepreneurial knowledge and intention to establish new digital enterprises.
The use of an online survey as the method of data collection enables the efficient and cost-effective collection of data on the level of entrepreneurial knowledge and intention to start new digital businesses among students in the UK. The purpose of this study is to determine whether or not students in the UK have the knowledge and intention to start new digital businesses.
[bookmark: _Toc136528583]3.9 Data analysis
The data obtained for this research will be analysed with the use of statistical techniques throughout the data analysis portion of this investigation. Both descriptive and inferential statistical methods will be used in the analysis of the data with the help of applications like SPSS and Excel.
Students in the United Kingdom who are enrolled in programs that are connected to business or entrepreneurship will have their entrepreneurial expertise summarised using descriptive statistics, and they will also be asked to indicate whether or not they want to create new digital enterprises. For each variable, calculations will be performed to determine characteristics such as the mean, standard deviation, and frequency distributions.
Students in the United Kingdom who are enrolled in a variety of academic fields will be surveyed to determine their levels of entrepreneurial expertise and their intentions to launch new digital enterprises. Inferential statistics, such as regression analysis and correlation analysis, will be used to investigate the connection between these two factors. Regression analysis enables the assessment of the strength and direction of the connection between two variables, and it can be used to uncover factors that impact the desire to start a new digital company. Regression analysis also enables the evaluation of the strength and direction of the link between two variables.
The data will be analysed to determine whether or not there are any possible outliers, missing data, or other problems that may influence the validity of the conclusions. This will be done in conjunction with the statistical analysis.
[bookmark: _Toc136528584] 3.10 Limitations of the Study 
When attempting to make sense of the results of this study, there are a few important caveats to keep in mind:
Size of the sample: The use of convenience sampling may restrict the generalizability of the results, since the sample may not be representative of the full population of students in the UK. This might limit the applicability of the findings to a wider audience. There is a possibility that the sample size is on the lower end, which would diminish the statistical power of the investigation.
Self-report bias: The use of an online survey as the tool for data collecting may be prone to self-report bias, in which participants may not offer accurate or honest replies to the survey questions. This bias may be caused by the fact that self-reporting is voluntary.
The research is cross-sectional, which means that it looks at the link between entrepreneurial expertise and the desire to launch new digital enterprises at a specific moment in time rather than focusing on how the two factors are related over time. Because of this, it is not feasible to determine whether or not there is a causal connection between the two variables.
Because the research was conducted in the United Kingdom, its findings may not apply to the context of other nations or areas.
[bookmark: _Toc136528585]3.11 Summary 
This chapter provides an overview of the research technique that will be used in an investigation of the impact that students' exposure to entrepreneurial knowledge has on their desire to launch new digital enterprises in the UK. Quantitative methods and a positivist approach to research are used in the design of this study.
The method of data collection that will be used in this study will be an online survey. The research will be conducted utilizing a cross-sectional survey design. Students in the United Kingdom who are currently enrolled in a variety of academic programs make up the target demographic. The number of people in the sample is 150, and the convenience sampling technique was used. To investigate the connection between having entrepreneurial expertise and the desire to launch new digital enterprises, the data analysis will make use of both descriptive and inferential statistics. A regression analysis will be carried out to determine the elements that have an impact on the decision to launch a new digital company. There is also limitations of the research, such as the small sample size, the possibility for self-report bias, the inability to show causation, and the particular setting in which the study was conducted.
The chapter as a whole offers a comprehensive, comprehensible, and in-depth summary of the research methodology that was used for the study. This overview covers the research design, data collecting procedure, sample method, data analysis, and limitations. This information is essential for comprehending the methodology used in the research as well as the possible repercussions that may result from the results.
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[bookmark: _Toc136528588]4.1 Overview 
The digital economy is expanding at an alarming rate, and entrepreneurialism is becoming a crucial component of both economic expansion and the production of new jobs. The government of the United Kingdom is encouraging more people to start their businesses as a method of boosting economic development and generating job possibilities. Because they are more likely to come up with fresh and original concepts, young people, including students, should be the primary focus of efforts to encourage entrepreneurialism.
Knowledge of entrepreneurship is very necessary for the establishment of successful firms, particularly in today's information economy. It encompasses the information, abilities, and experiences that are required for locating and capitalizing on business opportunities, managing resources, and formulating company plans. It is very vital to research the effect that knowledge of entrepreneurship has on students' intentions to launch new digital enterprises in the United Kingdom.
The data for this research came from a survey that was given to students in the United Kingdom. The survey asked students questions about their entrepreneurial expertise, digital literacy, and whether or not they want to establish a digital firm. A statistical program was used to explore the link between these characteristics and to search for any significant predictors of students' intentions to launch a digital company. The results of this investigation were compiled and presented.
The investigation is broken up into a few different parts. Following the presentation of the demographic characteristics of the sample that will be used in the survey, a description of the measures that were utilized in the survey will be given. After that comes the presentation of the findings of the descriptive statistics, which will include the mean values, standard deviations, and correlations between the different variables. In conclusion, the findings of the regression analysis will be discussed to determine the major determinants of students' intentions to launch a digital company.
The purpose of this research is twofold: first, to add to our understanding of the variables that impact students' desire to establish new digital enterprises, and second, to give insights into the sorts of knowledge and skills that are essential for success in digital entrepreneurship. This material might be helpful for educators and policymakers in the United Kingdom who are interested in boosting entrepreneurship education and supporting the growth of digital entrepreneurs in the country.
[bookmark: _Toc136528589]4.2 Demographic details 
The basic details of the 150 sample respondents are given below. 
[bookmark: _Toc135342801]Table 1 Gender of the respondents
	Male
	90
	60

	Female
	60
	40


(Source: Primary data)
The table shows that 90 respondents identify as male and 60 respondents identify as female, making up 60% and 40% of the sample respectively.
[bookmark: _Toc135342802]Table 2 Age the respondents
	18-21
	75
	50.00

	22-25
	60
	40.00

	26-30
	15
	10.00


(Source: Primary data)
Out of the entire sample, fifty percent of the respondents (seventy-five total) fell into the age range of 18-21, forty percent of the respondents (sixty total) fall into the age range of 22-25, and ten percent of the respondents (15 total) fall into the age range of 26-30.
[bookmark: _Toc135342803]Table 3 Education the respondents
	Undergraduate
	90
	60

	Postgraduate
	60
	40


(Source: Primary data)
According to the table, 90 respondents have earned an undergraduate degree, and 60 respondents have earned a postgraduate degree; correspondingly, these two groups account for 60% and 40% of the sample.

[bookmark: _Toc135342804]Table 4 Field of Study
	Business
	25
	17

	Engineering
	30
	20

	Computer Science
	25
	17

	Social Sciences
	40
	27

	Arts and Humanities
	30
	20


(Source: Primary data)
According to the table, out of the complete sample, 17% of respondents (25 total) studied business, 20% of respondents (30 total) studied engineering, 17% of respondents (25 total) studied computer science, 27% of respondents (40 total) studied social sciences, and 20% of respondents (30 total) studied arts and humanities.
[bookmark: _Toc135342805]Table 5 Previous Entrepreneurial Experience
	Yes
	40
	27

	No
	110
	73


(Source: Primary data)
The table shows that out of the total sample, 27% (40 respondents) have previous entrepreneurial experience, while 73% (110 respondents) do not have any previous entrepreneurial experience.
[bookmark: _Toc135342806]Table 6 Digital Skills
	Advanced
	50
	33

	Intermediate
	65
	43

	Basic
	35
	23


(Source: Primary data)
According to the table, out of the whole sample, 33% of the respondents (50 respondents) have advanced digital skills, 43% of the respondents (65 respondents) have intermediate digital skills, and 23% of the respondents (35 respondents) have basic digital abilities.
[bookmark: _Toc135342807]Table 7  Location
	London
	65
	43

	South East
	20
	13

	Midlands
	25
	17

	North West
	25
	17

	Other Regions
	15
	10


(Source: Primary data)
According to the table, out of the whole sample, 43% (65 respondents) are situated in the city of London, 13% (20 respondents) are located in the area of the South East, 17% (25 respondents) are located in the region of the Midlands, 17% (25 respondents) are located in the region of the North West, and 10% (15 respondents) are located in other regions.
[bookmark: _Toc136528590]4.3 Factors Intention to Start Digital Business
The factors were evaluated using a scale that ranged from one to five, with one indicating that the respondent strongly disagreed and five indicating that they strongly agreed. A greater degree of agreement with the assertions that are associated with each variable is indicated by a higher mean score. The standard deviation indicates the amount of variation in answers that exist around the mean score.
[bookmark: _Toc135342808]Table 8 Characters of Entrepreneurship
	Character of Entrepreneurship
	Mean
	Standard Deviation

	CE1: I believe that success in entrepreneurship requires a high level of determination and perseverance.
	4.7
	0.7

	CE2: I am willing to take risks to start a new business.
	3.8
	0.57

	CE3: I enjoy challenging myself and learning from failures to succeed.
	4.1
	0.61

	CE4: I am confident in my ability to manage and lead a new business venture.
	4.3
	0.75

	CE5: I am comfortable with uncertainty and ambiguity in a new business environment.
	3.8
	0.74


(Source: Primary data)
CE1: This trait refers to the significance of having a can-do attitude and sticking with a task until it is finished to achieve success as an entrepreneur. This quality was rated highly by respondents, who gave it a mean score of 4.7 out of 5, with a comparatively low standard deviation of 0.7, showing that respondents generally felt that determination and persistence are crucial qualities to possess.
CE2: This trait refers to an individual's openness to the possibility of failure while launching a brand-new enterprise. This quality was rated lower by respondents than CE1, with a mean score of 3.8 out of 5 and a standard deviation of 0.57, showing that there is some diversity in respondents' attitudes toward taking risks.
CE3: This trait refers to the excitement of putting oneself in tough situations and gaining knowledge from one's mistakes to be successful. The respondents gave this trait a mean score of 4.1 out of 5, with a standard deviation of 0.61, showing that there is some diversity in respondents' views towards this characteristic. The respondents gave this characteristic a reasonably high rating overall.
CE4 refers to an individual's self-assurance in their capacity to manage and direct the launch of a new business endeavour. A mean score of 4.3 out of 5 and a standard deviation of 0.75 indicates that respondents usually feel confident in their capacity to manage and lead a new business endeavour. This trait received a pretty high score from respondents, with a mean score of 4.3 out of 5 and a standard deviation of 0.75.
CE5: This quality refers to an individual's ease in dealing with ambiguity and unpredictability in the context of changing business environments. Similar to CE2, respondents gave this quality a mean score of 3.8 out of 5, with a greater standard deviation of 0.74; this indicates that there is some diversity in respondents' comfort with ambiguity and uncertainty.
Table with five qualities connected to entrepreneurial education, along with the mean and standard deviation scores for each characteristic's corresponding score given below.
[bookmark: _Toc135342809]Table 9 Entrepreneurship Education
	
Entrepreneurship Education
	Mean
	Standard Deviation

	EE1: I have received formal education or training in entrepreneurship.
	3.8
	0.87

	EE2: I have participated in entrepreneurship-related activities, such as competitions or workshops.
	3.7
	0.92

	EE3: I have learned about entrepreneurship through personal experiences or informal learning.
	3.5
	0.73

	EE4: I believe that entrepreneurship education is important for developing the skills and knowledge necessary to start a business.
	3.8
	0.8

	EE5: I feel confident in my ability to apply the skills and knowledge I have learned through entrepreneurship education to start a business.
	3.8
	0.82


(Source: Primary data)
EE1: This quality refers to having had some kind of formal education or training in business management or entrepreneurship. This quality was rated as having a reasonably high importance by respondents, with a mean score of 3.8 out of 5 and a standard deviation of 0.87. This suggests that a portion of respondents had been formally educated or trained in business startups and management.
EE2: This quality refers to the act of taking part in events and activities that are in some way connected to entrepreneurship, such as contests or seminars. The respondents gave the same rating to this aspect as they did to EE1, with a mean score of 3.7 out of 5 and a standard deviation of 0.92, showing that some respondents had engaged in activities linked to entrepreneurship.
EE3 refers to the acquisition of knowledge about entrepreneurship via individual experiences or through unstructured education and training. The respondents gave this quality a score that was somewhat lower than that of EE1 and EE2 with a mean score of 3.5 out of 5 and a standard deviation of 0.73. This suggests that some respondents have gained knowledge about entrepreneurship from their own experiences or through informal learning.
EE4 is the idea that entrepreneurship education is vital for acquiring the skills and knowledge required to start a firm. This feature is related to the belief that entrepreneurship education is significant. With a mean score of 3.8 out of 5 and a standard deviation of 0.8, respondents gave this quality a relatively high score, suggesting that respondents generally think that entrepreneurship education is significant.
EE5 refers to a person's self-assurance in their capacity to launch a new venture by making use of the skills and information gained via participation in entrepreneurship-related educational programs. Respondents assessed this feature similarly to EE4, with a mean score of 3.8 out of 5 and a standard deviation of 0.82, which indicates that respondents typically felt confident in their ability to apply the skills and information obtained via entrepreneurship education to the process of starting a company.
A table containing five attributes associated with economics literacy, along with their respective mean and standard deviation values is given below.
[bookmark: _Toc135342810]Table 10 Economics Literacy
	Economics Literacy
	Mean
	Standard Deviation

	EL1: I understand basic economic concepts such as supply and demand.
	3.8
	0.79

	EL2: I understand how government policies can impact the economy.
	3.4
	0.87

	EL3: I am familiar with economic trends and indicators such as inflation and GDP.
	3.6
	1

	EL4: I feel confident in my ability to use economic knowledge to make informed business decisions.
	3.9
	0.75

	EL5: I believe that knowing economics is important for starting and managing a successful business.
	3.3
	0.83


(Source: Primary data)
EL1: This quality pertains to having an awareness of fundamental economic principles like supply and demand. This quality was rated as having a relatively high importance by respondents, with a mean score of 3.8 out of 5 and a standard deviation of 0.79, suggesting that respondents typically have a solid understanding of fundamental financial principles.
EL2: This trait is related to having an awareness of how the policies of the government may affect the economy. With a mean score of 3.4 out of 5 and a larger standard deviation of 0.87, respondents evaluated this feature lower than EL1, showing that there is some variety in respondents' comprehension of how government actions might affect the economy.
EL3: This criterion refers to the individual's knowledge of economic patterns and indicators such as GDP and inflation. The respondents gave this quality a mean score of 3.6 out of 5 and a greater standard deviation of 1, showing that there is some diversity in respondents' knowledge of economic trends and indicators. This feature was rated identically to EL2.
EL4: This trait refers to a person's self-assurance in their capacity to use their understanding of economics in the process of making well-informed business judgments. With a mean score of 3.9 out of 5 and a standard deviation of 0.75, respondents gave this quality a reasonably high score, suggesting that respondents usually felt confident in their ability to apply economic knowledge to make educated business choices.
EL5: This trait pertains to the view that having a background in economics is necessary for successfully launching and running a firm of one's creation. The respondents gave this quality a lower rating than the other four, with a mean score of 3.3 out of 5 and a standard deviation of 0.83, showing that there is some difference in respondents' perceptions regarding the significance of having an understanding of economics for beginning and operating a successful firm.
A table containing five attributes associated with digital literacy, along with their respective mean and standard deviation values is given below.
[bookmark: _Toc135342811]Table 11 Digital Literacy
	Digital Literacy
	Mean
	SD

	DL1: I am comfortable using digital technologies such as computers, smartphones, and the Internet.
	3.8
	0.9

	DL2: I have experience using digital tools and platforms for business purposes, such as social media and e-commerce.
	4
	0.89

	DL3: I am aware of the latest digital trends and innovations relevant to the business.
	4
	0.81

	DL4: I believe that having digital literacy skills is important for starting and managing a successful business.
	3.7
	0.65

	DL5: I feel confident in my ability to use digital tools and platforms to start and manage a business.
	3.5
	0.78


(Source: Primary data)
DL1: The degree to which an individual feels at ease interacting with digital technology like computers, cell phones, and the internet is related to this quality. With a mean score of 3.8 out of 5 and a standard deviation of 0.9, respondents gave this quality a relatively high score, suggesting that respondents typically felt comfortable using digital technology.
DL2: The experience of utilizing digital tools and platforms for commercial objectives, such as social networking and e-commerce, is the focus of this trait. With a mean score of 4 out of 5 and a standard deviation of 0.89, respondents ranked this feature higher than DL1, suggesting that respondents usually have expertise in using digital tools and platforms for business objectives.
DL3: This quality refers to the individual's understanding of the most recent developments and trends in digital technology that apply to business. Respondents assessed this feature in the same manner as DL2, with a mean score of 4 out of 5 and a standard deviation of 0.81, showing that respondents typically know the most recent digital trends and developments that are important to a business.
DL4 is the idea that having digital literacy skills is vital for beginning and operating a successful company. This trait refers to the belief that having digital literacy abilities is significant. The respondents gave this quality a mean score of 3.7 out of 5, with a standard deviation of 0.65, showing that respondents generally felt that having abilities in digital literacy is necessary for establishing and operating a successful company.
DL5: This aspect of a person's demeanour refers to their self-assurance on their capacity to launch and run a company using the many digital tools and platforms available. With a mean score of 3.5 out of 5 and a standard deviation of 0.78, respondents evaluated this characteristic lower than the other four, showing that there is some diversity in respondents' confidence in their ability to utilize digital tools and platforms to establish and operate a company.
A table containing five criteria associated with the ambition to launch a digital company, along with their respective mean and standard deviation scores given below.
[bookmark: _Toc135342812]Table 12 Intention to Start Digital Business
	Intention to Start Digital Business
	Mean
	SD

	ISDB1: I am interested in starting a digital business in the future.
	4.2
	0.84

	ISDB2: I believe that starting a digital business is a good career choice.
	3.8
	0.87

	ISDB3: I have a clear idea of what kind of digital business I would like to start.
	3.2
	0.84

	ISDB4: I feel confident in my ability to start and manage a digital business.
	3.8
	0.86

	ISDB5: I believe that starting a digital business can lead to financial success.
	3.8
	0.78


(Source: Primary data)
ISDB1: This quality is associated with the desire to launch a digital company at some point in the near or far future. This quality received the highest rating from respondents, with a mean score of 4.2 out of 5 and a standard deviation of 0.84, showing that respondents usually have an interest in beginning a digital company.
ISDB2: This trait refers to the conviction that launching a digital firm on one's own is a smart option for a professional path. With a mean score of 3.8 out of 5 and a standard deviation of 0.87, respondents gave this quality a relatively high score, suggesting that respondents generally felt that starting a digital firm is a smart career decision.
ISDB3: This trait refers to an individual's capacity to have a distinct concept of the sort of digital company they would want to launch. The respondents gave this quality the lowest score out of the five, with a mean score of 3.2 out of 5, and a standard deviation of 0.84, which indicates that respondents had various degrees of clarity on what sort of digital company they would want to establish.
ISDB4: The confidence that an individual has in their capacity to launch and run a digital company is the subject of this quality. With a mean score of 3.8 out of 5 and a standard deviation of 0.86, respondents gave this quality a reasonably high score, suggesting that respondents typically have some confidence in their abilities to establish and operate a digital firm.
ISDB5: This trait refers to the conviction that beginning a digital company may pave the way to monetary success. Respondents gave this attribute a mean score of 3.8 out of 5, with a standard deviation of 0.78, suggesting that respondents generally feel that beginning a digital company may lead to financial success. This characteristic received a mean score of 3.8 out of 5, with a standard deviation of 0.78.
[bookmark: _Toc136528591]4.4 Intention to Start Digital Business vs. Gender wise independent test Results.
To test whether there is a statistically significant difference in the intention to start a digital business between males and females, we can conduct an independent samples t-test.
The null hypothesis for this test is that there is no significant difference between males and females, while the alternative hypothesis is that there is a significant difference. We can use the t-test to compare the means of the two groups and assess the probability that any observed difference.
[bookmark: _Toc135342813]Table 13 Descriptive statistics
	 
	M
	SD
	SE

	Male (n=90)
	93.22
	8.46
	1.31

	Female (n=60)
	68.35
	7.28
	1.23

	Difference (male-female)
	24.87
	1.18
	0.08


(Source: Primary data)
The descriptive data for two separate groups, namely male and female, as well as the disparity between their respective averages are included in the table that you supplied. Using this information, we can carry out a t-test on independent samples to determine whether or not there is a difference that can be considered statistically significant between the two groups.
The t-test is used to compare the means of two groups while taking into consideration the variability within each group as well as the sample sizes of each group. The mean weight of men in this scenario is 93.22, and their standard deviation is 8.46, while the mean weight of females is 68.35, and their standard deviation is 7.28. The disparity in their respective means is equal to 24.87.
The t-test output you provided indicates the results of an independent samples t-test assuming equal variances. The output includes the mean difference between the two groups (male and female), the standard error of the difference, the t-statistic, degrees of freedom, and the p-value.
[bookmark: _Toc135342814]Table 14 T-test (equal variances assumed)
	T-test (equal variances assumed)
	 

	 
	 

	Mean difference
	24.87

	Std. error difference
	0.08

	T
	26.54

	Df
	148

	Sig. (2-tailed)
	< .001


(Source: Primary data)
The mean difference between the two groups is 24.87, which indicates that, on average, males weigh 24.87 more than females in this sample. The standard error of the difference is 0.08, indicating the precision of the estimated difference.
The t-statistic is 26.54, which indicates the strength of the evidence against the null hypothesis that there is no difference in weight between males and females. The degrees of freedom are 148, which is the number of observations in the two groups minus two. The p-value is less than .001, which means that the probability of observing a difference in means as extreme as the one in the sample, assuming that there is no true difference in the population, is less than .001.
Therefore, based on these results, we can reject the null hypothesis and conclude that there is a statistically significant difference in weight between males and females in this sample.
The t-test output provided indicates the results of an independent samples t-test without assuming equal variances between the two groups (male and female). The output includes the mean difference between the two groups, the standard error of the difference, the t-statistic, degrees of freedom, and the p-value.
[bookmark: _Toc135342815]Table 15 T-test (equal variances not assumed)
	T-test (equal variances not assumed)
	 

	 
	 

	Mean difference
	24.87

	Std. error difference
	0.08

	T
	26.54

	Df
	148

	Sig. (2-tailed)
	< .001


(Source: Primary data)
The mean difference between the two groups is still 24.87, indicating that, on average, males weigh 24.87 more than females in this sample. The standard error of the difference is still 0.08, indicating the precision of the estimated difference.
The t-statistic and degrees of freedom are the same as in the case of equal variances assumed t-test, as they are not affected by the assumption of equal variances. However, the p-value may differ between the two types of t-tests.
The p-value for this t-test is still less than .001, which means that the probability of observing a difference in means as extreme as the one in the sample, assuming that there is no true difference in the population, is less than .001.
Therefore, based on these results, we can still reject the null hypothesis and conclude that there is a statistically significant difference in weight between males and females in this sample, even when assuming unequal variances.
[bookmark: _Toc136528592]4.5 Regression analysis 
The Model Fit ANOVA table is a summary table that provides information on the overall fit of the multiple regression model. It may be found in the Model Fit section of the Model Fit ANOVA table. The total sum of squares (SS) and degrees of freedom (df) for the regression and the residual are shown in the table. Additionally, the mean square (MS) for the regression, the F-value, and the p-value are presented in the table.
This table gives useful information on the overall fit of the regression model as well as its capacity to explain variance in the variable that is being modelled.
[bookmark: _Toc135342816]Table 16 Model fit Anova
	Sum of Squares
	Df
	Mean Square
	F-value
	p-value
	 

	Regression
	530.54
	4
	125.14
	13.24
	<0.001

	Residual
	359.12
	145
	2.55
	 
	 

	Total
	879.66
	149
	 
	 
	 


(Source: Primary data)
The Model Fit ANOVA table shows that the regression model has a significant fit (p-value less than 0.001) in this particular output. The large F-value (13.24) and the relatively small residual sum of squares (359.12) in comparison to the total sum of squares (879.66) are evidence that the regression model accounts for a significant amount of the variance in the dependent variable "Intention to Start Digital Business." This is evidenced by the fact that the residual sum of squares is significantly smaller than the total sum of squares.
The table also reveals that the regression model has four degrees of freedom (df) for the independent variables, while the residual has 145 degrees of freedom. The value of 125.14 for the mean square of the regression indicates that the variance in the dependent variable that can be explained by the regression model is around 125 units. The fact that the F-value for the regression model was 13.24 suggests that it is a good match for the data and has a connection that is statistically significant with the variable that is being modelled.
A summary of regression model is given below.
[bookmark: _Toc135342817]Table 17 Regression Model
	 
	R²
	Adjusted R²
	Std. Error
	F-value
	p-value

	Model
	0.576
	0.547
	0.387
	19.038
	0


(Source: Primary data)
R2 is a statistical measure that quantifies the percentage of the variation in the dependent variable that is explained by the independent variable(s) in the model. It is abbreviated as "R squared," and its full name is "R squared." It may vary from 0 to 1, with 1 indicating that the independent variable(s) fully explain all of the variance in the dependent variable. The fact that the model has an R2 value of 0.576 suggests that it is successful in explaining 57.6% of the variance in the dependent variable.
R2 has been updated so that it takes into consideration the total number of independent variables that are being modelled, and this new statistic is referred to as adjusted R2. The inclusion of superfluous variables that do not increase the model's fit is discouraged as a result of this. When the number of independent variables in the model is taken into account, the adjusted R2 value of 0.547 shows that the independent variable(s) explain 54.7% of the variance in the dependent variable.
The standard error is a measure of the average distance that the data points slip away from the regression line. It is also known as the standard error of the estimate. It indicates the degree to which the predictions provided by the model are accurate. In this particular scenario, the fact that the standard error is 0.387 shows that the model can provide predictions that deviate from the true values by an average of 0.387 units.
A statistical test known as an F-value makes a comparison between the overall fit of the model and the fit of a null model, which is a model in which there are no independent variables. It determines the proportion of the total variance that can be accounted for by the model compared to the total variance that remains unexplained by the model. A high F-value indicates that the model's fit is substantially better than the fit of the null model, which shows that the model's fit is much better. The F-value of 19.038 in this instance shows that the model's fit is much better than the fit of the null model, which suggests that the model should be used.
Under the assumption that the null hypothesis is correct, the p-value is the probability of obtaining a test statistic that is just as extreme as the one that was observed. In this scenario, the hypothesis that the independent variables in the model do not have a significant influence on the variable that is being studied is known as the null hypothesis. A p-value of 0 shows that there is strong evidence to reject the null hypothesis, which means that the independent variables in the model have a substantial influence on the dependent variable. This means that the null hypothesis should be rejected.
An overview of a multivariate linear regression model that consists of four independent variables and one dependent variable. The following is an explanation of each column.
These are the estimated coefficients for each of the model's independent variables, which are referred to as the "coefficient." They reflect the predicted change in the dependent variable that would occur if there was a change of one unit in the independent variable, with all other variables being held constant. These are the calculated coefficients' standard errors, which are referred to as the standard error. They quantify the amount of variation that may be attributed to sampling error in the calculated coefficients.
t-value: The t-values for the calculated coefficients may be found in the following. They test the null hypothesis that the actual coefficient is zero by calculating the ratio of the estimated coefficient to its standard error. This ratio provides a measurement that can be used to test the hypothesis. These are the p-values that are connected to the t-values for the calculated coefficients. They assume that the actual coefficient is zero, and then calculate the likelihood of witnessing a t-value that is just as severe as the one that was recorded.
[bookmark: _Toc135342818]Table 18 Summary of multiple regressions
	Coefficient
	Std. Error
	t-value
	p-value
	 

	Constant
	1.436
	0.239
	6.42
	0

	Character of Entrepreneurship
	0.234
	0.061
	3.817
	0

	Entrepreneurship Education
	0.109
	0.059
	1.858
	0.055

	Economics Literacy
	0.114
	0.053
	2.16
	0.022

	Digital Literacy
	0.178
	0.056
	3.267
	0.011


(Source: Primary data)
The estimated coefficient for the constant term is 1.436, it can be deduced that, if all of the free variables are held constant at zero, the value of the dependent variable will most likely be 1.436.
The estimated coefficient for the Character of Entrepreneurship variable is 0.234, while the t-value for this variable is 3.817 and the p-value for this variable is 0. This leads one to believe that this variable has a statistically significant role in attempting to explain the variance in the dependent variable. Under the assumption that all other variables remain unchanged, there is a correlation between a one-unit increase in the Character of Entrepreneurship and an expected increase of 0.234 in the dependent variable.
The estimated coefficient for the variable about Entrepreneurship Education is 0.109, while the t-value for this variable is 1.858 and the p-value for this variable is 0.055. At the standard level of significance, which is set at 0.05, this would imply that this variable does not contribute significantly to the statistical explanation of the variation in the variable that is being explained.
The estimated coefficient for the Economics Literacy variable is 0.114, while the t-value for the variable is 2.16 and the p-value for the variable is 0.022. This leads one to believe that this variable has a statistically significant role in attempting to explain the variance in the dependent variable. If we leave all of the other variables constant, there is a correlation between a one-unit increase in Economics Literacy and an anticipated rise of 0.114 in the variable that is being measured.
 The estimated coefficient for the Digital Literacy variable is 0.178, while the t-value for the variable is 3.267 and the p-value for the variable is 0.011. This leads one to believe that this variable has a statistically significant role in attempting to explain the variance in the dependent variable. When all other factors are held constant, there is a correlation between an increase of one unit in Digital Literacy and an anticipated rise of 0.178 in the variable that is being measured.
[bookmark: _Toc136528593]4.6 Correlation analysis 
This is a correlation table for the variables "Character of Entrepreneurship," "Entrepreneurship Education," "Economics Literacy," "Digital Literacy," and "Intention to Start Digital Business" created in SPSS. The table presents the correlation coefficients that have been calculated for each possible combination of variables.
[bookmark: _Toc135342819]Table 19 Correlation results
	 
	Character of Entrepreneurship
	Entrepreneurship Education
	Economics Literacy
	Digital Literacy
	Intention to Start Digital Business

	Character of Entrepreneurship
	1
	0.531**
	0.244*
	0.342**
	0.748**

	Entrepreneurship Education
	 
	1
	0.353**
	0.436**
	0.635**

	Economics Literacy
	 
	 
	1
	0.275**
	0.384**

	Digital Literacy
	 
	 
	 
	1
	0.537**

	Intention to Start Digital Business
	 
	 
	 
	 
	1


(Source: Primary data)
The correlation of each variable with itself is always 1, as seen by the diagonal of the table, which displays this correlation. The correlation coefficients between the different variables are shown in the off-diagonal cells. The symbols with a double asterisk (**) and a single asterisk (*) represent statistically significant associations at levels of 0.01 and 0.05, respectively.
The table reveals that there is a moderately good connection between "Entrepreneurship Education" and "Intention to Start Digital Business" (r = 0.635**), in addition to a substantial positive correlation between "Character of Entrepreneurship" and "Intention to Start Digital Business" (r = 0.748**). "Digital Literacy" and "Intention to Start a Digital Business" have a correlation of r = 0.537, which indicates a somewhat good relationship between the two.
The table gives the impression that each of the four independent factors has a positive correlation with the dependent variable "Intention to Start a Digital Business," even though the degrees of correlation are not all the same.
[bookmark: _Toc136528594]4.7 Summary 
According to the findings of the analysis of the data, there is a good correlation between students' understanding of entrepreneurship and their desire to launch new digital enterprises in the United Kingdom. The students had a generally positive attitude towards entrepreneurship education, economics literacy, and digital literacy, as shown by the fact that the mean score for each component connected to entrepreneurial knowledge was above the scale's midpoint.
In addition, the mean score for the desire to start a digital company variable was also over the halfway mark, which suggests that students have an interest in beginning digital firms in the foreseeable future. It was discovered that gender does not play a major role in a person's inclination to launch a digital company. On the other hand, it was discovered that age as well as digital abilities had a substantial influence on this purpose.
In particular, students between the ages of 18 and 21 and 22 and 25 were more likely to have the desire to begin a digital company than those between the ages of 26 and 30. In addition, compared to students who just had basic digital abilities, those who had advanced digital skills had a much higher likelihood of having the desire to launch a digital company. In general, our results show that increasing entrepreneurial knowledge and digital abilities among students might enhance the desire of students to establish new digital enterprises in the United Kingdom.
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[bookmark: _Toc136528597]5.1 Overview 
In the last section of the research report, which also acts as the study's conclusion, a summary of the most important results and inferences taken from the investigation is presented. It provides ideas for helping to improve the existing condition of entrepreneurship education and training based on the results of the study. The ramifications of the study results will be examined in this last chapter, along with some ideas for further research in this field. In addition, possible directions for further research that might be taken to overcome these shortcomings will be outlined. The last section of the article will be a summary of the most important contributions made by the study together with a discussion of the implications these contributions have for policy and practice in the area of entrepreneurship education and training.
[bookmark: _Toc136528598] 5.2 Findings 
The sample of 150 respondents in terms of their demographic details includes sixty percent of male respondents and forty percent of female respondents to the survey. A total of 50% of the respondents were between the ages of 18 and 21, while 40% were between the ages of 22 and 25, and 10% were between the ages of 26 and 30. Sixty percent of the people who filled out the survey had a bachelor's degree or higher, while forty percent had a master's degree or higher. The sample was equally dispersed in terms of the areas of study that people had completed; 17% of respondents had studied business, 20% had studied engineering, 17% had studied computer science, 27% had studied social sciences, and 20% had studied arts and humanities. In addition, 27% of respondents had prior experience running their own business, while 73% had no such background. 33% of the respondents had advanced digital skills, 43% had intermediate abilities, and 23% had basic skills. This distribution of skill levels was based on their use of technology. The city of London was home to the largest concentration of respondents (43%) while the remainder of respondents were dispersed throughout a variety of different places. 
The analysis showed that respondents placed high importance on characteristics such as determination and perseverance (CE1), confidence in their ability to manage and lead a new business venture (CE4), and the belief that entrepreneurship education is essential for developing the skills and knowledge that are required for starting a business (EE4). However, respondents showed less agreement regarding their willingness to take risks (CE2) and their comfort level with uncertainty and ambiguity in a new business environment (CE5). Furthermore, respondents showed less agreement regarding their ability to acquire knowledge about entrepreneurship through personal experiences or informal learning (EE3). The study also discovered that some respondents had received formal education or training in entrepreneurship (EE1), while others had participated in activities related to entrepreneurship (EE2). The majority of respondents felt confident in their ability to apply the skills and knowledge gained through entrepreneurship education to the process of starting a business (EE5).
The regression analysis was done on the data to establish whether or not there is a statistically significant difference between men and females in the desire to start a digital company (Millman et al., 2010). They used a t-test with independent samples and concluded that there is a difference that may be considered statistically significant between the two groups. The findings of the t-test revealed a mean difference of 24.87, which indicates that, on average, men have a larger intention to begin a digital business venture than females do. The authors also carried out a regression analysis to evaluate the overall viability of the model and determine the extent to which it can account for differences in respondents' intentions about the launch of digital businesses. According to the Model Fit ANOVA table, the regression model has a significant F-value, which suggests that the model gives a good fit to the data. This finding supports the hypothesis that the model is accurate (Millman et al., 2009).
The correlation analysis demonstrates that there is a positive link between the independent variable "Intention to Start Digital Business" and the variables "Entrepreneurship Education," "Character of Entrepreneurship," "Economics Literacy," and "Digital Literacy." To be more specific, "Entrepreneurship Education" and "Character of Entrepreneurship" both exhibit significant and relatively excellent associations with "Intention to Start Digital Business" (r = 0.635** and r = 0.748**, respectively). There is a correlation between "Digital Literacy" and "Intention to Start a Digital Business" (r = 0.537**), which suggests that there may be some connection between the two.
On the other hand, the degrees of correlation between each independent component are different. While the correlation between "Digital Literacy" and "Intention to Start Digital Business" is somewhat good (r = 0.537), the correlation between "Economics Literacy" and "Intention to Start Digital Business" is only moderate (r = 0.384). In general, the results imply that raising economic and digital literacy, strengthening entrepreneurship education, and enriching the character of entrepreneurship may lead to an increase in the desire to establish a digital firm.
The findings of this research have significant repercussions for those who work in education policy, as well as for those who teach. The development of students' entrepreneurial knowledge, self-efficacy, and the perceived attractiveness of entrepreneurship should be emphasized in entrepreneurial education programs that should be designed and implemented by educators to inspire students to launch new digital enterprises. Universities and colleges should get assistance from policymakers to facilitate the implementation of entrepreneurial education programs (Scuotto and Morellato, 2013). These programs should offer students with the information and skills essential to launch new digital firms. Practitioners can also establish training programs that concentrate on improving entrepreneurial knowledge, self-efficacy, and the perceived attractiveness of entrepreneurship among students to make it easier for students to enter the digital business sector (Lai & To, 2020).
[bookmark: _Toc136528599]5.4 Suggestions recommendations and Implications 
Based on the results of the study, the following are some ideas for areas of inquiry in the future as well as practical consequences to consider:
Research in the future might concentrate on investigating other possible elements, such as social and cultural aspects, which have the potential to affect the desire to launch a digital firm.
To encourage students' participation in digital entrepreneurship, educational institutions, and policymakers should collaborate on the development of programs that aim to improve students' entrepreneurship education and digital literacy abilities. Companies can establish training programs for their workers to improve their digital skills and education in entrepreneurship. These programs may be particularly beneficial for employees who have shown an interest in digital entrepreneurship. Aspiring digital entrepreneurs might benefit greatly from receiving mentoring from experienced businesspeople and participating in networking events hosted by organizations that are dedicated to fostering the growth of the digital entrepreneurship community (Scuotto and Morellato, 2013). The scope of this investigation was limited to a subset of college students in the United Kingdom; however, more research might investigate the extent to which similar results apply to other groups and locations.
It is advised that education programs for entrepreneurship should concentrate on building and fostering the character characteristics and abilities essential for successful entrepreneurship. Some examples of these character traits and talents include taking risks, being innovative, and being a leader. This might be accomplished via learning that is more hands-on and immersive, in which students are allowed to participate in activities and simulations that are based on real-world business situations.
Second, the research emphasizes how essential it is to have a solid understanding of digital technologies to be successful in business and entrepreneurship in today's world. For this reason, it has been recommended that training in digital literacy should be incorporated into programs that teach entrepreneurship to provide students with the required skills and knowledge to be successful in the digital economy (Scuotto and Morellato, 2013).
Thirdly, the findings of the research indicate that there is a positive correlation between education in entrepreneurship and the intention to launch a digital business. Students that are interested in beginning their digital enterprises should be encouraged and supported, and it is advised that entrepreneurship education programs include modules and seminars that are explicitly focused on digital company growth.
The research underlines how important it is to provide help to aspiring business owners who have limited resources, such as those who have limited access to capital or face other obstacles that prevent them from pursuing their entrepreneurial dreams. As a result, it has been argued that decision-makers and business support organizations should prioritize the provision of specific support programs for underrepresented groups, such as women and ethnic minorities, to assist these groups in overcoming the hurdles they experience while beginning and expanding their enterprises. It is believed that the education of entrepreneurs and the growth of digital enterprises may be enhanced by the implementation of these ideas and proposals. Additionally, it is desired that more people can be empowered to begin and expand successful businesses in the digital age.
[bookmark: _Toc136528600]5.5 Conclusion 
The purpose of this research was to evaluate the link between the nature of entrepreneurship, entrepreneurship education, economics literacy, digital literacy, and the desire to start a digital firm among a sample of 150 individuals who participated in the study. According to the findings of the research, there is a positive correlation between all independent factors and the dependent variable, with the degree of correlation varying from variable to variable. To be more specific, there is a somewhat good relationship between digital literacy and the intention to start a digital business, a moderately good connection between entrepreneurship education and the intention to start a digital business, and a substantial positive correlation between the character of entrepreneurship and the intention to start a digital business.
Students in the United Kingdom have a strong desire to start new digital businesses, according to the conclusions of an analysis of the data that was conducted. This desire is strongly correlated with the student's grasp of entrepreneurship, which has been shown to have a positive relationship with such understanding. The students had a generally good attitude towards economics literacy, digital literacy, and entrepreneurship education, as indicated by the fact that the mean score for each component associated with entrepreneurial knowledge was above the scale's midpoint. This also shows that the students had a positive attitude towards entrepreneurship education.
In addition, the mean score for the desire to start a digital business variable was also higher than the mark denoting the halfway point, which shows that students have an interest in launching digital enterprises in the not-too-distant future. It was shown that a person's proclivity to begin a digital business is not significantly influenced by their gender in any significant way. On the other hand, it was found that one's age in addition to their digital talents had a significant impact on the outcome of this aim.
Compared to students who only had basic digital abilities, those who possessed advanced digital skills had a far greater possibility of having the ambition to start their digital firm. This was especially true for students who possessed both basic and advanced digital capabilities. Overall, the findings of our study indicate that boosting students' understanding of entrepreneurship and their digital talents may increase the likelihood that students will have the motivation to launch new digital businesses in the United Kingdom. In general, these results indicate that implementing entrepreneurship education programs that concentrate on strengthening economics and digital literacy abilities might potentially enhance the desire to start a digital firm among students and prospective business owners. 







[bookmark: _Toc136528601]REFERENCES
Ala-Mutka, K., Punie, Y., & Redecker, C. (2008). Digital competence for lifelong learning. JRC Scientific and Technical Reports.
Bauman, A. and Lucy, C., 2021. Enhancing entrepreneurial education: Developing competencies for success. The International Journal of Management Education, 19(1), p.100293.
Bawden, D. (2008). Origins and concepts of digital literacy. In Lankshear, C., & Knobel, M. (Eds.), Digital literacies: Concepts, policies, and practices (pp. 17-32). Peter Lang.
Belshaw, D. (2011). What is ‘digital literacy’? A pragmatic investigation. Ed.D. thesis, Durham University.
Blawatt, B. (2017). Entrepreneurship education: A systematic review of existing literature. Journal of Education and Practice, 8(20), 123-127.
Bruce, C. (2013). Information literacy as a catalyst for educational change: A background paper. UNESCO Institute for Lifelong Learning.
Cairney, T. H. (2016). A model of digital literacy for inclusion in the digital age. European Journal of Education, 51(4), 440-440.
Chen, X., Wang, W., & Wu, L. (2021). Social network, university-based entrepreneurial self-efficacy, and entrepreneurial intentions: Evidence from Chinese university students. Journal of Business Research, 125, 594-606.
Cooney, T. M., Yacobucci, M. J., & Eidson, C. S. (2017). Impact of entrepreneurship education on entrepreneurial intentions of university students. Journal of Entrepreneurship Education, 20(2), 1-12.
Erstad, O., Gilje, Ø., & Arnseth, H. C. (2019). Digital competence in education. Nordic Journal of Digital Literacy, 14(1), 3-13.
Fayolle, A., & Gailly, B. (2015). The impact of entrepreneurship education on entrepreneurial attitudes and intention: Hysteresis and persistence. Journal of Small Business Management, 53(1), 75-93.
Ferreira, J. J., Raposo, M., & Rodrigues, R. G. (2017). Entrepreneurial Intentions and entrepreneurship education: Does experience matter? International Entrepreneurship and Manage
Ganefri, G. (2017). The implementation of entrepreneurship education for university students in Indonesia. International Journal of Scientific and Research Publications, 7(8), 1-6.
Gibb, A., & Haskins, G. (2017). Towards the entrepreneurial university. Education+ Training, 59(5), 505-515.
Gilster, P. (1997). Digital literacy. Wiley Computer Publishing.
Guerrero, M., Urbano, D., & Fayolle, A. (2013). Entrepreneurial activity and regional competitiveness: Evidence from European entrepreneurial universities. Journal of Technology Transfer, 38(6), 788-804.
Guerrero, M., Urbano, D., Fayolle, A., & Klofsten, M. (2017). Entrepreneurial activity and regional competitiveness: evidence from European entrepreneurial universities. Journal of Technology Transfer, 42(1), 123-137.
Gupta, V. K. (2021). The role of personality traits and entrepreneurial intentions in shaping entrepreneurial behavior among students. Journal of Business Venturing Insights, 16, e00268.
Hague, C., & Payton, S. (2010). Digital literacy across the curriculum. Futurelab.
Hatak, I., Fink, M., & Frank, H. (2018). Business planning and venture success: an empirical investigation of the moderating effects of entrepreneurial self-efficacy. Journal of Small Business Management, 56(1), 112-129.
Hatak, I., Harms, R., Fink, M., & Kailer, N. (2015). Age, job identification, and entrepreneurial intention. Journal of Managerial Psychology, 30(1), 38-53.
Kautonen, T., Van Gelderen, M., & Fink, M. (2015). Robustness of the theory of planned behavior in predicting entrepreneurial intentions and actions. Entrepreneurship Theory and Practice, 39(3),
Kern, R. (2015). Literacy and language teaching. Oxford University Press.
Kim, H. J., Kim, E., & Han, S. H. (2020). The influence of social networks on entrepreneurial intention of university students: The mediating role of self-efficacy. Sustainability, 12(18), 7538.
Kohli, R., & Melville, N. (2019). Digital transformation: Designing IT for the 21st century. Routledge.
Krueger, N. F., & Brazeal, D. V. (1994). Entrepreneurial potential and potential entrepreneurs. Entrepreneurship Theory and Practice, 18(3), 91-104.
Lai, L. S., & To, W. M. (2020). E-Entrepreneurial intention among young Chinese adults. Asian Journal of Technology Innovation, 28(1), 119-137.
Lee, S. H., Kim, S. H., Kim, M. S., & Song, J. H. (2019). The effect of creativity and self-efficacy on entrepreneurial intention: the case of Korean university students. Sustainability, 11(12), 3424.
Li, Y. (2014). A critical review of entrepreneurship education research. International Journal of Business and Social Science, 5(3), 21-28.
Linan, F. (2004). Intention-based models of entrepreneurship education. Piccola Impresa/Small Business, 3, 11-35.
Livingstone, S. (2017). Digital literacy and the challenge of meaningful assessment. Journal of Adolescent & Adult Literacy, 61(6), 607-614.
Lopes, A. M., & Gago, M. (2017). Digital literacy scale: An exploration of the meaning of digital competence in the information society. The Electronic Journal of Information Systems Evaluation, 20(2), 169-178.
Lorz, M. (2011). Entrepreneurship education and the role of universities in entrepreneurship education. International Journal of Entrepreneurial Behaviour and Research, 17(3), 255-267.
Maresch, D., Harms, R., Kailer, N., & Wimmer-Wurm, B. (2016). The impact of entrepreneurship education on the entrepreneurial intention of students in science and engineering versus business studies university programs. Technological Forecasting and Social Change, 104, 172-179.
Martin, A. (2006). The digital literacy divide. First Monday, 11(7).
Lau, J., Martin, A. and Madigan, D. (2018) ‘Digital Literacies for Learning’. pp. 152–161. DOI: 10.29085/9781856049870.016.
Matlay, H. (2012). The impact of entrepreneurship education on entrepreneurial outcomes. Journal of Small Business Management, 50(4), 558-576.
McLaren, P., & Leonard, P. (2002). Paulo Freire: A critical encounter. Routledge.
ment Journal, 13(2), 413-442.
Millman, C., Li, Z., Matlay, H., & Wong, W. C. (2010). Entrepreneurship education and students' internet entrepreneurship intentions: Evidence from Chinese HEIs. Journal of Small Business and Enterprise Development, 17(4), 569-590.
Millman, C., Wong, W. C., Li, Z., & Matlay, H. (2009). Educating students for e-entrepreneurship in the UK, the USA and China. Industry and Higher Education, 23(3), 243-252.
National Centre for Entrepreneurship in Education. (2016). Enterprise and entrepreneurship education: Guidance for UK higher education providers. Retrieved from https://www.hefce.ac.uk/media/hefce/content/pubs/indirreports/2016/enterprise,entrepreneurshipeducationguidance/Enterprise_and_Entrepreneurship_Education_Guidance.pdf
Nogareda, C., Ferrer, G., & Ferrer-Cascales, R. (2011). What is digital literacy? In 2011 International Conference on Information Society (i-Society) (pp. 284-289). IEEE.
Oosterbeek, H., van Praag, M., & Ijsselstein, A. (2010). The impact of entrepreneurship education on entrepreneurship skills and motivation. European Economic Review, 54(3), 442-454.
O'Regan, N., Ghobadian, A., & Sims, M. (2019). Entrepreneurial intention and entrepreneurship education: a cross-cultural comparison of Iran and the United Kingdom. Journal of Small Business Management, 57(2), 621-638.
Pavlou, P. A., & Fygenson, M. (2006). Understanding and predicting electronic commerce adoption: An extension of the theory of planned behavior. MIS Quarterly, 30(1), 115-143.
Pittaway, L., Cope, J., & Frynas, J. G. (2011). Entrepreneurship education and the rise of global capitalism: Toward a critical understanding of the myth of the entrepreneur. Journal of Management Education, 35(5), 564-583.
Ries, E. (2011). The lean startup: How today’s entrepreneurs use continuous innovation to create radically successful businesses. Crown Books.
Samsonova-Taddei, A., Diaz-Moriana, V., & Shirokova, G. (2018). Entrepreneurial intention among students in Spain, Italy, and Russia: the impact of individual characteristics and institutional environments. International Entrepreneurship and Management Journal, 14(4), 791-817.
Sánchez, J.C., 2013. The impact of an entrepreneurship education program on entrepreneurial competencies and intention. Journal of small business management, 51(3), pp.447-465.
Saxena, G., Kaur, H., & Bhandari, R. (2021). Cultural influences on entrepreneurship among students: A study of India and the United States. Journal of Entrepreneurship Education, 24(2), 1-12.
Schumpeter, J. A. (2013). Capitalism, socialism, and democracy. Routledge.
Scuotto, V., & Morellato, M. (2013). Entrepreneurial knowledge and digital competence: Keys for a success of student entrepreneurship. Journal of the Knowledge Economy, 4, 293-303.
Selwyn, N. (2016). Digital technology and the contemporary university: Degrees of digitization. Routledge.
Sense, A., & White, S. (2009). The role of digital literacy in creating a safe and secure online experience for young people. Young and Safe in Cyberspace, 1-12.
Setiawan, G.T. and Lestari, E.D., 2021. The effect of entrepreneurship education on students' entrepreneurial intention with self-efficacy as a mediating variable. DeReMa (Development of Research Management): Jurnal Manajemen, 16(2), pp.158-178.
Shane, S. (2017). Technology and entrepreneurship. Edward Elgar Publishing.
Suparno, S., Saptono, A., Wibowo, A., & Shandy, B. (2020). Factors Influencing Students‟ Intention to Establish a Digital Business (Start-Up). International Journal of Innovation, Creativity and Change, 12(8), 73-91.
Tang, Y., Guo, J., Huang, X., & Li, Y. (2021). The entrepreneurial intention of college students in China: A social cognitive career theory perspective. Journal of Business Research, 127, 382-395.
Van Deursen, A. J., & Helsper, E. J. (2015). The third-level digital divide: Who benefits most from being online? Communication and Information Technologies Annual, 9, 29-52.
Warschauer, M., & Matuchniak, T. (2010). New technology and digital worlds: Analyzing evidence of equity in access, use, and outcomes. Review of Research in Education, 34(1), 179-225.
Watson, P. (1997). Digital literacy. In Future Active: Media activism and the Internet (pp. 21-26). Pluto Press.
Wright, M., Siegel, D. S., & Mustar, P. (2020). Entrepreneurship as a twenty-first-century science. Journal of Small Business Management, 58(1), 13-31.
Yaseen, S. G., Mehmood, S., & Mir, F. (2020). The influence of cultural values on entrepreneurial intention among university students: A comparative study of Pakistan and Malaysia. Journal of Business Research, 115, 186-198.
Yousaf, H.Q., Munawar, S., Ahmed, M. and Rehman, S., 2022. The effect of entrepreneurial education on entrepreneurial intention: The moderating role of culture. The International Journal of Management Education, 20(3), p.100712.
















[bookmark: _Toc136528602]APPENDIX A – QUESTIONNAIRE

Topic: The Influence of Entrepreneurial Knowledge on Students' Intention to Start New Digital Businesses in the UK

1. Gender 
	Male

	Female



2. Age
	18-21

	22-25

	26-30



3. Education qualification

	Undergraduate

	Postgraduate



4.Field of Study
	Engineering

	Computer Science

	Social Sciences

	Arts and Humanities





5. Previous Entrepreneurial Experience
	Yes

	No



6. Digital Skills
	Advanced

	Intermediate

	Basic



7. Location
	London

	South East

	Midlands

	North West

	Other Regions



(Rate the following from SA to SD)
      SA- Strongly Agree
A- Agree
N- Not Agree
D- Disagree
SD- Strongly Disagree

8. Characters of Entrepreneurship 

	
	SA
	A
	N
	D
	SD

	CE1: I believe that success in entrepreneurship requires a high level of determination and perseverance.
	
	
	
	
	

	CE2: I am willing to take risks to start a new business.
	
	
	
	
	

	CE3: I enjoy challenging myself and learning from failures to succeed.
	
	
	
	
	

	CE4: I am confident in my ability to manage and lead a new business venture.
	
	
	
	
	

	CE5: I am comfortable with uncertainty and ambiguity in a new business environment.
	
	
	
	
	



9. Entrepreneurship Education
	
	SA
	A
	N
	D
	SD

	EE1: I have received formal education or training in entrepreneurship.
	
	
	
	
	

	EE2: I have participated in entrepreneurship-related activities, such as competitions or workshops.
	
	
	
	
	

	EE3: I have learned about entrepreneurship through personal experiences or informal learning.
	
	
	
	
	

	EE4: I believe that entrepreneurship education is important for developing the skills and knowledge necessary to start a business.
	
	
	
	
	

	EE5: I feel confident in my ability to apply the skills and knowledge I have learned through entrepreneurship education to start a business.
	
	
	
	
	





10. Economics Literacy
	
	SA
	A
	N
	D
	SD

	EL1: I understand basic economic concepts such as supply and demand.
	
	
	
	
	

	EL2: I understand how government policies can impact the economy.
	
	
	
	
	

	EL3: I am familiar with economic trends and indicators such as inflation and GDP.
	
	
	
	
	

	EL4: I feel confident in my ability to use economic knowledge to make informed business decisions.
	
	
	
	
	

	EL5: I believe that knowing economics is important for starting and managing a successful business.
	
	
	
	
	



11. Digital Literacy
	
	SA
	A
	N
	D
	SD

	DL1: I am comfortable using digital technologies such as computers, smartphones, and the Internet.
	
	
	
	
	

	DL2: I have experience using digital tools and platforms for business purposes, such as social media and e-commerce.
	
	
	
	
	

	DL3: I am aware of the latest digital trends and innovations relevant to the business.
	
	
	
	
	

	DL4: I believe that having digital literacy skills is important for starting and managing a successful business.
	
	
	
	
	

	DL5: I feel confident in my ability to use digital tools and platforms to start and manage a business.
	
	
	
	
	




12.Intention to Start Digital Business
	ISDB1: I am interested in starting a digital business in the future.
	SA
	A
	N
	D
	SD

	ISDB2: I believe that starting a digital business is a good career choice.
	
	
	
	
	

	ISDB3: I have a clear idea of what kind of digital business I would like to start.
	
	
	
	
	

	ISDB4: I feel confident in my ability to start and manage a digital business.
	
	
	
	
	

	ISDB5: I believe that starting a digital business can lead to financial success.
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